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Abstract 
In the accounting education process, theoretical - practical information is taught as a whole. In this period in which several 
teaching methods such as cooperative learning, discussion, case studies and so on, are used, the methods are being shaped as 
educational factor and just one or several of these methods can be used together. The learning style concept is defined in 
literature as an individual way chosen in analyzing and comprehending. The learning styles are innate and it affects the people’s 
learning process. It is how a person learns than what a person learns. In this context, the students’ success is related directly with 
the right learning style. So the aim of the study is measuring the influence of learning styles over the students taken accounting 
courses. Therefore a questionnaire will be applied to the students of ASU FEAS and the data collected will be analyzed with 
SPSS package program. With the results, we aim bringing out the inventory of students’ learning styles and the performance 
relations. 
 
© 2014 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of the Sakarya University. 
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Introduction 
The data needed for implementing the activities efficiently in the businesses is produced by the information 
system. One of the most important information system is the accounting information system. The financial 
© 2015 The Authors. Published by Elsevier Ltd. This is an open access article under the CC BY-NC-ND license 
(http://creativecommons.org/licenses/by-nc-nd/4.0/).
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information produced by accounting information system is used by the inner or outer users and it has a significant 
role fort he deciding process. So the quality of personnel work in accounting department has a great importance for 
taking advantage of the information. In this aspect, the accounting education is hived off the educations of other 
disciplines (Carland, Carland, & Dye, 1994).  
 
The accounting education is comprised of theoretical accounting education and applications. With the 
globalization and rapidly evolving technology, the accounting applications become very important. Theoretical 
structure of accounting and the education quality of accounting applications are related to the learning style adopted 
by the student as well as instructive, course material etc. (Adler, Whiting, & Wynn-Williams, 2004). 
The learning is a process that includes continuous and permanent changes which occur in the attitudes of people 
by repetition or experince (Seven, Bağcivan, Kılıç, & Açıkel, 2012). The people gains knowledge, skills, attitudes 
and values via learning. In normal conditions, everyone who is mentally health has the learning ability, but this 
process is fast and easy for some while it is slow and difficult for some others (Topuz & Karamustafaoğlu, 2013). In 
this context, it can be said that the method and process of each indivudual is different. At this point, it is known that 
the learning style determines how a student fulfill his learning action (speaking, listening, writing, symbolizing, 
memorizing etc.). The learning style is a consistent and characteristic approach about a person’s perception, 
processing, editing and interpretation of the stimulants surrounded him (Özbaş, 2013).  
The concept of learning style was emerged for the first time in 1960 by Dunn and after this there have been so 
many works about it (Durukan, 2013). The learning style is a continuous and constant style that shows how a 
student react to the stimulants and how a student use the stimulants in the learning process (Claxton & Ralston, 
1978) and it is an obtaining and processing information style which starts with the learner’s focusing on a new and 
difficult data (Dunn, 2001),  and a method preferred by individually while comprehending and processing data 
(Kolb, 1984), and a learning situation formed by people according to perception capability (Gregorc, 1984). 
Considering the decriptions, it can be seen that there are different variables in the learning styles. By adhering the 
variables, different learning styles has been developed. The most familiar and popular ones are Kolb's "Learning 
Styles Inventory", Gregorc's "Information Systems Model", "Learning Styles Inventory" developed by Dunn and 
Dunn,  "Learning Styles Model" developed by Honey and Mumford and which is used in this study. 
Mumford declined that people cannot learn new knowledges if there are no aims for them and different people 
pursue different objectives for learning (Duff & Duffy, 2002). Considering this definition, we can say that there are 
four learning styles according to the inventory of learning style developed by Honey and Mumford (1992) who 
inspired from Kolb's "Learning Style Theory":  
1. Activist: They decide intuitively and enjoy acquiring new experinces. They dislike restricted works. Their 
learning capability is limited in the passive activities such as listening or reading and they relatively fulfill 
learning via fleeting activities.   
2. Theorists: They don’t rely on intuitions or emotions, they consider importance to the rationality and 
systematic functionality. The learning becomes more difficult without a pattern or plan. The efficiency of 
learning will increase if they place whatever they has learnt into a theory, draft, plan, or pattern framework. 
They enjoy associating the observations with a conceptual model. 
3. P r a g m a t i s t s :  They enjoy taking risk, discussing with a group, acting practically, 
approaching realistically. They cannot show patience for working with a group or discussing endlessly. 
They believe the principles such as “ everytime there is a better way to do” or “it is good if it works”. 
4. R e f l e c t o r s :  They are used to observing the processes, comprehending the results and 
inferring a meaning. Listening at the background and participating in the activities that they can observe 
are according to them. Their learning level is low if there is no opportunity for planning.  
1843 Yusuf Polat et al. /  Procedia - Social and Behavioral Sciences  174 ( 2015 )  1841 – 1848 
The learning styles are as in the figure below according to Kolb and Honey and Mumford: 
 
Figure 1: The Learning Style Model of Kolb and Honey and Mumford 
Source: McChlerya & Visserb, 2009. 
According to Honey and Mumford, in case of learning activities, it is excepted that an individual prefer one of 
four learning styles above. Being known of these preferences can be used in matching the style to which an 
individual tends with the education activities. Learning accounting can be convert from boring and difficult way to 
entertaining and easy way. 
1.Literature Review 
In this chapter, we refer the knowledge from the academic works over accounting education and learning styles 
of accounting. 
 In McChlerya and Visserb (2009)’s study, there is a research over comparing the learning styles of the English 
students with South African students. Fedler’s learning styles are used as data collection tool. The findings show 
that the students have different learning styles and the teacher who own strength or weakness of the learning styles 
must design the learning activities according to the styles. 
Guven and Kurum (2004) were implemented a theorical study over the relationship between the learning styles 
and the critical thinking. They clarified that the features of learning styles and critical thinking are directed 
increasing the individual and communal development of the individuals and both concepts are similar in that aspect. 
Bilgin and Durmus (2003) examined the relationship between the learning style and students’ success. Grasha’s 
learning style scala was used as data collection scala. In the study implemented in two different schools, they found 
no significant relationship between the learning styles of the students, but they appointed that the students who 
adopted the learning styles were more successful than others.  
In the study by Seven et al. (2012), it was aimed examining the learning styles and success in the courses bu 
using Kolb’s learning style inventory. They found that the learning styles of the students didn’t affect the academical 
success. 
In the study of Novin, Arjomand and Jourdan (2003), they examined in the learning styles of the students studied 
at the accounting, marketting, management and other departments of the business administration. In the study 
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Kolb’s learning styles was used and as a result they pointed out that the case of noticing the students’ learning styles 
by educator can increase the efficiency and productivity. 
Duff (2004) analyzed the role of the cognitive learning styles in accounting education. The work which is a kind 
of literature review at the studies about the learning styles underlines that the learning ability of the students  will 
develop if the educators comprehend cognitive learning styles. 
In her study, Senyuva (2009) aimed to examine the learning styles in terms of class, school, department and so 
on. Senyuva used Kolb’s “Learning Styles Inventory” and she ascertained that all learning styles must be regarded 
when arranging the teaching-learning process.  
Swanson, Heath and Edmiston (2005) investigated the effect of the learning styles over students’ performance in 
accounting courses. The results shows that knowing the learning styles has a positive effect on the learning. 
2.Research 
2.1.Scope and Methodology 
The research includes the students of Aksaray University (ASU) Faculty of Economics and Administrative 
Science. The students of the public administration, economics, and management information systems departments 
exclude from the research in that they don’t study the accounting sufficiently. 
Survey questions as tool of data collection adapt from “The Learning Styles Inventory” developed in 1992 by 
Honey and Mumford. The research data was collected from the students of Aksaray University Business 
Administration via the questionnaire method. The collected data was analyzed by SPSS 20 package program.  
Table 1. Reliability Coefficient 
Number of Polls 243 
Number of Questions 80 
Alpha 0.755 
The reliability coefficient which is applied to all surveys is determined as 0.755. This figure means the reliability 
of the survey is pretty good. 
2.2.Purpose 
The aim of the study is determining the learning styles which adopted by the students of ASU at accounting 
education and examining the relationship between these styles and the performance of the students.  
2.3.Findings and Analysis 
The frequency values of demographic data concerning the research universe are shown at Table 2: 
Table 2. Demographic Research Findings of the Universe 
 Frequency Percent(%)  Frequency Percent(%) 
Gender   Age   
Male 90 37,0 17-21 184 51.3 
Female 153 63,0 22-26 171 47.6 
   27 and over 4 1.1 
District Inhabited By Family Planned Career Field 
Marmara 24 9,9 Banking and Finance 66 27,2 
Ic Anadolu 109 44,9 Self-Employed 13 5,3 
Akdeniz 62 25,5 Public-Employed 90 37,0 
Dogu Anadolu 6 2,5 Marketing 14 5,8 
Guney Dogu Anadolu 12 4,9 Entrepreneur 23 9,5 
Karadeniz 6 2,5 Financial Advisors 25 10,3 
Ege 22 9,1 Others 11 4,5 
Description By Students About Cultivation State of Having Anxiety 
Village or Borough 37 15,2 Have 140 57,6 
County Town 62 25,5 Don’t Have 27 11,1 
City Centre (Medium Size) 56 23,0 Partly Have 76 31,3 
Metropolitan 88 36,2 
 
Class      
1st Grade 103 42,4    
2nd Grade 44 18,1    
3rd Grade 70 28,8    
4th Grade 26 10,7    
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Table 1 provides the data of % 63 of the participants are female and %37 of the participants are male and %44,9 
of the participants are from Ic Anadolu District. The %57,6 of the students have career concerns about future and 
%31,3 of it has partly career concerns. It can be read from the table that the career planning of the students intensify 
over the public sector with a rate of %37 and %27,2 of the students make career plan about banking and finance. 
 
Figure 2. The Learning Styles Adopted by the Participants 
The learning styles adopted by the students considering the collected data are constituted as Figure 2. As we look 
at the Figure 2, it is obvious that %42 of the participants internalize Pragmatist learning style, % 30 are Reflector 
learning style, %17 are Theorists learning style and %11 are Activist learning style. So it affects the choises of 
students towards public sector as a professional career depending upon the career anxiety over their learning styles. 
Because there is less risk at the public sector, and the conditions are better than the private sector. Whereas the 
private sector has a theoretical structure which provides practical solutions to the problems. It demonstrates that the 
there is a relationship between their personal and professional development and the education taken by the students, 
the learning styles adopted by the students, the future plans about their career. 
Table 3 provides that the students learn better when they works themselves or the instructor lectures it. It is 
observed the students consider it is least useful when they work with a group of friends. The students’ judgment of 
adopting pragmatist learning style (%42) who don’t join to the group works supports this finding.  
As we look at Table 4, it is shown that the students attribute the productivity of accounting courses firstly to 
lecturing effective and efficient by instructor and then to the personal information, interests and abilities and at the 
Table-3 Frequency, Percentage and Standard Deviation Values Concerning Learning Techniques Applied by Students for Accounting 









f % f % f %  
I learn the lesson when instuctor lecture it. 185 76.1 29 11.9 29 11.9 1.14030 
I learn the lesson when I study myself. 204 84 32 13.2 7 2.8 0.79945 
I learn the lesson when my friend lecture it. 169 69.5 47 19.3 27 10.8 1.03490 
I learn the lesson when we study with a group of friends. 127 52.3 61 25.1 55 22.6 1.17538 
Table-4 Frequency, Percentage and Standard Deviation Values Concerning Factors That Make Accounting Courses Productive 









f % f % f %  
Personal knowledge, interest and talent 206 84.8 24 9.9 13 5.4 0.94088 
The overall success of a high level of class 115 47.3 50 20.6 78 32.1 1.24759 
Lecturing the course efficiently and effectively by the instructor 210 86.4 20 8.2 13 5.3 0.97955 
Physical facilities in schools; library, internet and so on. 148 60.9 44 18.1 51 21 1.24918 
Being educational theory supported by the practice 197 81.1 23 9.5 23 9.5 1.12799 
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same time to supporting the theory with practice. Also it can be seen that there is a majority of considering that the 
success of the class has no influence on the efficiency of accounting courses. 
The relation between the gender and the learning styles adopted by the students are compared by the data 
collected from the participants. In this context, the hypotheses are following: 
H0: Learning styles and gender are independent. 
H1:  Learning styles and gender are not independent from each other. 
Table – 5 Test Results of Gender Chi - Square of Independence and Learning Styles 
Chi-Square Tests 
 Value df Asymp. Sig. (2-sided) 
Pearson Chi-Square 11,365a 3 ,010 
Analyzing Table 5, it is observed that the value of Pearson Chi – Square is lower than 0.05 and so H0 is refused. 
Therefore it can be said that there is a relationship between the gender and the learning styles. In that context, 
several factors such culture, family, values of society lived in, environmental factors, education etc. have influence 
on adopting the learning styles. So, it can be considered as reasonable that the male students adopt the activist 
learning style in the male dominated society; and female students adopt a logical and systematic learning style 
which she can share the risk and acts as a group. 
Table – 6 Learning Styles / Gender crosstabulations 










Count 17 9 26 
% within Learning Styles 65,4% 34,6% 100,0% 
% within Gender 18,9% 5,9% 10,7% 
% of Total 7,0% 3,7% 10,7% 
Theorists 
Count 17 24 41 
% within Learning Styles 41,5% 58,5% 100,0% 
% within Gender 18,9% 15,7% 16,9% 
% of Total 7,0% 9,9% 16,9% 
Pragmatists 
Count 33 70 103 
% within Learning Styles 32,0% 68,0% 100,0% 
% within Gender 36,7% 45,8% 42,4% 
% of Total 13,6% 28,8% 42,4% 
Reflector 
Count 23 50 73 
% within Learning Styles 31,5% 68,5% 100,0% 
% within Gender 25,6% 32,7% 30,0% 
% of Total 9,5% 20,6% 30,0% 
Table 6 provides the data of female students adopt pragmatist, theorist and reflector learning styles. And it can 
be said that male students adopt activist learning style more than female students. 
The relation between the success level and the learning styles adopted by the students are compared by the data 
collected from the participants. In this context, the hypotheses are following: 
H0: Learning styles and success level are independent from each other. 
H1:  Learning styles and success level are not independent from each other. 
Table 7. Test Results of Chi - Square of Independence Between Learning Styles and Success Level 
Chi-Square Tests 
 Value df Asymp. Sig. (2-sided) 
Pearson Chi-Square 35,492a 3 ,000 
Analyzing Table 5, it is observed that the value of Pearson Chi – Square is lower than 0.05 and so H0 is refused. 
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Table – 8 Learning Styles / Success Level crosstabulations 










Count 12 14 26 
% within Learning Styles 46,2% 53,8% 100,0% 
% within Success 8,4% 14,0% 10,7% 
% of Total 4,9% 5,8% 10,7% 
Theorists 
Count 19 22 41 
% within Learning Styles 46,3% 53,7% 100,0% 
% within Success 13,3% 22,0% 16,9% 
% of Total 7,8% 9,1% 16,9% 
Pragmatists 
Count 83 20 103 
% within Learning Styles 80,6% 19,4% 100,0% 
% within Success 58,0% 20,0% 42,4% 
% of Total 34,2% 8,2% 42,4% 
Reflector 
Count 29 44 73 
% within Learning Styles 39,7% 60,3% 100,0% 
% within Success 20,3% 44,0% 30,0% 
% of Total 11,9% 18,1% 30,0% 
* The students are agreed as successful who has the CC and over points according to Aksaray University, Associate Degree, Bachelor of Education and Article 21 
of Examination Regulations. 
As we look through the Table 8, it is obvious that the success level in the pragmatist learning style which is most 
adopted by the students is %80,6 which is a high rate. Examining other learning styles, it is noticeable that the 
students who adopt activist, theorist or reflector learning styles and who are unsuccessful at the same time are more 
than the successful students as amount. It can be seen that the highest level of unsuccessfulness in the learning styles 
is belong to reflector learning style with a %60,3. 
3.Conclusions and Recommendations 
Totally 243 questionnaires has been done on the business administration students of ASU FEAS so that 
ascertaining the reasons for anxiety of learning accounting and the results are following: 
x It is set that there is a relationship between learning styles and academic achievement. But it is seen from 
the data that students adopted pragmatist learning style are just successful. 
x The learning sytles and gender factors are not unconnected from each other. It can be seen that female 
students prefer mostly pragmatist learning styles. 
x It is obvious that the students don’t prefer studying with a group of friends and they don’t consider that the 
success of the class aren’t dependent the mean of class success. The results support the idea that the 
students adopted pragmatist learning style don’t prefer joining in the group works. 
x It can be inferred from the results that most of the students adopt pragmatist learning style. But results show 
also that in the education process there are the students who adopt different learning styles not the 
students who adopt just one learning style. 
Every individual in a society learn in different ways and they adopt a suitable learning style considering their 
abilities. Knowing the best learning style for him supports the learning power (Duff, 2004). In this context, the 
changes in the attitutes of the students studied by the learning style are following (Veznedaroğlu & Özgür, 2005): 
x A positive significant increase in attitudes about teaching, 
x An increase in adopting attitude to what is different from theirselves, 
x An increase in academical success, 
x A positive development in behavior in the classroom and discipline 
x More internal discipline in completing their homework, 
In light of these results, it is necessary that informing the instructors and students about the learning styles and 
arranging the education environment by the instructors considering four different styles not just most adopted one 
and determining the teaching methods, approaches and educational materials by the instructors considering all 
learning styles and using them efficiently. 
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